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BOOK BAND: DARK BLUE

BEFORE YOU START
Prepare a group journal to help you record group discussions and responses to the text 
as you work through the book.

Prepare an outline of the character Maggie, ready to complete using the Role on the 
Wall technique.

Make copies of the front cover illustration for use in Session 1.

KATYA BALEN
ILLUSTRATED BY PHAM QUANG PHUC
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SESSION 1: CHAPTER ONE TO 
CHAPTER THREE

Focus: Predicting, Close Reading and Clarifying
Begin by sharing just the title of the book, Maggie and the Moonbird, without showing the 
children the illustrations. 

• What do you think the story might be about? 

• Where might it be set? 

Then, share Pham Quang Phuc’s front cover illustration. Ask the children to share words 
or phrases that they could use to describe what they see, recording these on a copy of 
the cover in the journal. 

• Who do you think the character is? What do you think you know about her? 

• What can you say about her from her facial expression? 

• What else do you notice in the illustration? 

• What might she be holding? 

• Where might she be standing? 

• What can you say about the setting of the story? 

Ask the children to speculate on the story they are about to read and predict what 
might happen in it.

––––––
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Once you have explored the front cover, reveal the first image from page 3 of a child on 
the stairs. What can the children infer from the illustration? Ask them:

• How do you think the girl is feeling? How do you know?

• Where is she? Is she alone?

• What might the girl be thinking?

––––––

Read the first paragraph of the book, ‘Maggie sat at the bottom of the stairs.’ 

• Have you learnt any more about the character? 

• What do you know about her now? 

• Have you changed your perspective of this character? Which words helped you to 
do this? 

• Where do you think she is going, now we have more information?

––––––

Read to the end of the chapter. Ask the children to complete a Role on the Wall 
for Maggie. Ask the children to come up with words or phrases to describe Maggie’s 
feelings or personality and her outward appearance or behaviour.

To promote a higher level of thinking, ask the children to consider what they know  
from her speech and what they have to infer from her body language and gestures.  
For example, we know Maggie is a keen birdwatcher and that her dad is pre-occupied 
with his plants.

• What do we know about Maggie at this point 
in the story?

• What do the illustrations add to what we 
know?

• How do you think she is feeling at this point in 
the story?

• What does she like doing, or not like doing?

Revisit the Role on the Wall outlines at key points 
in the story as we find out more about Maggie.

––––––
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Discuss with the children any differences and similarities between Maggie and Dad. 

• Are there any clues in the text that show us the characters’ similarities? 

Ask the children to re-read and scan through the text to find evidence, and complete 
a Venn diagram with language from the text and their discussion to aid their 
understanding.

––––––

Read the first paragraph of Chapter Two, ‘to do both to her.’ 

• Why do you think that Maggie is pretending to be dead? 

• Do you think her mood will change? 

––––––

Read to the end of the chapter, ‘she could have some Wotsits.’

• What do you predict will happen next? 

Explore the children’s responses to the start of the book with the help of the four 
basic questions. These questions can be used as a basis for discussion throughout the 
sessions.

• Tell me… was there anything you liked about this text?

• Was there anything that you particularly disliked… ?

• Was there anything that puzzled you?

• Were there any patterns… any connections that 
you noticed… ?

As children respond it can be useful to write 
down what they say under the headings 
‘likes’, ‘dislikes’, ‘puzzles’ and ‘patterns’. 
Record the children’s responses in the 
journal and return to any queries as 
the sessions continue.

––––––
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Before reading any of Chapter Three, share the illustration on page 13. 

• What do you think is happening in the picture? 

• Do you think Maggie’s mood has changed? How can you tell? 

• Do you think that the change of setting will affect the plot of the story? How?

––––––

Read the opening of Chapter Three up to page 15, ‘Her heart began to beat faster and 
faster.’ Ask children to re-read the description of this bird, asking them to visualise 
what the bird may look like, and sketching what they see in their mind’s eye before 
revealing the illustration. 

• Which words and phrases influenced your drawing? 

• Which ones do you think stood out for Pham Quang Phuc? 

Read to the end of the chapter. 

• How do you think the bird she has seen relates to Maggie’s mood at the start of 
the book? 

• What similarities and differences between the bird and Maggie can you see in  
the text?
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SESSION 2: CHAPTER FOUR TO 
CHAPTER SIX

Focus: Responding, Predicting and  
Sequencing / Summarising
Recap what has happened so far in the story. Ask the children to verbally recall the order 
of the story so far, including as much detail as possible.

––––––

Read Chapter Four. 

• What do you think is going to happen? 

• Why do you think the author has Maggie place the feather on the pillow? 

• What connections do you see with any other parts of the story? 

Ask the children to write a diary entry in role as Maggie reflecting on the events of the 
day. Ask children to draw on her thoughts and feelings and how they have changed 
from the beginning of the day to the end, re-reading to find evidence from the text to 
build into their diary entry.

––––––

Before reading any of Chapter Five, allow the children to explore the illustration on 
page 25. 

• What do you think is happening in this scene? 

• How do you think the story will develop from here? 



© Bloomsbury

Read the opening of Chapter Five up to page 26, ‘her emu-embroidered duvet.’ 

• What do you think is happening to Maggie? 

Read on to the end of the chapter, and allow the children time and space to reflect on 
what they have read before discussing:

• Are you surprised by what is happening to Maggie? 

• Do you think any other characters will witness what is happening to Maggie?  
How might they react? 

• How do you think this experience will affect Maggie’s mood? Will she be able to 
go back to the way she was?

––––––

Read up to the end of page 28, ‘(which felt oddly light, all of a sudden) that she could.’ 

• Do you think that Maggie should try to fly? 

Look at the text and think about the case for or against trying to fly. Ask the children to 
write on sticky notes what they think Maggie should do, and will do, then summarise 
the group’s predictions before reading to the end of the chapter.
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SESSION 3: CHAPTER SEVEN TO 
CHAPTER NINE

Focus: Predicting, Clarifying and Making Links
Begin the session by asking the children to summarise the events so far. 

• Do the events so far remind you of any other stories you have read, or of any 
events in your own lives?

––––––

Read the opening of Chapter Seven up to page 32, ‘She felt magical.’ Return to 
Maggie’s Role on the Wall and update it after discussing how she has changed from 
the beginning of the story. Ask the children:

• What words or phrases in this part of the text tells us that Maggie is enjoying the 
experience of flying?

• How does the author make the reader feel during this part of the text?

• What do you think is likely to happen when Maggie lands?

––––––

Read to the end of Chapter Seven without revealing any of the illustrations to the 
children, and aloud and ask the children to visualise the scene in their mind’s eye as 
you read. Ask them to skim and scan through the text to locate examples of language 
that support them in imagining the scene.

––––––

Read Chapter Eight, exploring the relationship between Maggie and the bird. 

• Which words and phrases capture the connection between the two? 

Then read Chapter Nine, and discuss the mood of the story at this point. 

• Do you feel the mood has changed? In what way? 

• Which words tell us how Maggie is feeling? 

• How does the phrase sweat with frustration help us 
understand how Maggie is feeling? 

• How does the illustration help us understand the text? 

• Have you ever felt like this? 

• What do you think is likely to happen to the bird in  
the cage? Why?
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SESSION 4: CHAPTER TEN TO 
CHAPTER TWELVE

Focus: Predicting, Close Reading and Visualising
Read the opening of Chapter Ten, up to page 50, ‘rising.’ Consider the layout of the text 
on these pages, and how the book has been designed. 

• How does it make us read this passage? 

• What effect do you feel it gives? 

Read on to page 51, and think about the juxtaposition of the words heavy and floating. 

• How does this sentence make you feel? 

Read on to the end of the chapter. 

• How do you think Maggie’s transformation relates to the moon? 

• What other links to the moon have we seen in the book? 
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The chapter ends on a cliffhanger. 

• Who do you think is there? 

• What is the impact of the author’s use of short sentences and a new line for each 
sentence? 

• How does the cliffhanger make you feel as a reader? 

• Do you know any other stories that have used this device in books, television series 
or films?

––––––

Read the opening of Chapter Eleven up to page 54, ‘craned her neck.’ 

• What does it mean when someone cranes their neck? 

• What do you think this tells us about Maggie’s thoughts on what Dad is doing? 

Read on to the end of the chapter, and invite the children to empathise with Maggie, 
who has witnessed Dad speaking to the flowers and the flowers growing. Ask them to 
prepare some questions they would like to ask Dad, for example: 

• What are you sprinkling on the flowers? 

• Why are the flowers growing at such speed? 

• Are the flowers magical? 

Record their questions in the journal, to see if they are answered as they read on to the 
end of the chapter, pausing to reflect on this throughout.

––––––

Read the opening of Chapter Twelve up to page 58, ‘These were the moonflowers.’  
Ask the children to re-read this passage and identify what language especially conveys 
to them the nature of these flowers, then to predict what role the moonflowers might 
go on to play in the story. Read to the end of the chapter, and invite the children to 
predict what will happen next.
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SESSION 5: CHAPTER THIRTEEN TO 
CHAPTER SIXTEEN

Focus: Clarifying, Summarising and Responding
Read Chapter Thirteen. 

• What do you think Maggie plans to do? 

• Where do you think she needs to go? 

• What equipment do you think she needs to bring? 

• How do you think she will get there? 

Ask children to use the text to gather information from the text to create a set of 
instructions for Maggie to follow.

––––––

Read the opening of Chapter Fourteen up to the end of page 65, ‘the bird’s feathers.’ 

• How do you think the moonbird is feeling at this point of the story? How do  
you know? 

Explore the feelings of the bird, asking children to sketch the scene where Maggie meets 
the moonbird, and adding thought bubbles to each character, re-reading the text to 
help them find the right words. 

––––––

Read on up to page 66, ‘It was like a spell. A piece of magic. A miracle.’ 

• Why do you think the author chose to use three short sentences here? 

• What effect do they have on the reader? 

• How does it influence the way you would read this aloud?

––––––

Read on to the end of Chapter Fourteen, and support the children in  
exploring the difference in the moonbird at the beginning of the book and now. 

• How has the moonbird changed? 

Think about physical appearance but also how the moonbird is moving and acting. 
Encourage the children to refer back to the text and the journal for language that helps 
them to describe the transformation.

––––––
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Read on to the end of Chapter Fifteen, which focusses on Maggie’s senses. Remind the 
children of the five senses — sight, hearing, smell, taste, touch — and ask them to scan 
the text for evidence of Maggie experiencing her time in the zoo through each of them.

––––––

Read the first sentence of Chapter Sixteen, “Can I help you in the garden today, Dad?”. 
Ask the children to imagine they are Dad. 

• What do you think he might be thinking at this point? 

• How might his thoughts have changed from the beginning of the book? 

––––––

Read on aloud to the end of the book. Discuss with the children how things have 
changed throughout the story. 

• Are they all positive changes? 

• Does this book remind you of any other books you have read before with the same 
or similar theme?

––––––

Ask the children to summarise the events of the story, adding to their story map. 

• Is this how you imagined the story would end? 

Revisit the Role on the Wall you began in Session 1, adding any more insights you have 
gained from seeing how Maggie has changed during the course of the book and the 
impact this change has had on her mood and her relationship with Dad.

––––––
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Having read to the end of the story, talk about the book as a whole. Engage the 
children in book talk, discussing how the book made them feel and allowing them 
time and space to tell you their likes and dislikes, with reference to different parts of the 
text or particular illustrations. Explore their responses to the book with the help of the 
four basic questions. 

• Tell me… was there anything you liked about this text?

• Was there anything that you particularly disliked… ?

• Was there anything that puzzled you?

• Were there any patterns… any connections that you noticed… ?

––––––

Explain to the group that you are going to hot-seat in role as Maggie so that the 
children can explore their viewpoint and their feelings further. Ask the children to 
discuss and decide on five questions that they would ask Maggie at the end of the story. 
Challenge them further by asking them to:

• predict the answers to the questions

• restructure the questions so they provoke a deeper response: discuss different ways 
of phrasing questions and model how to recast a closed question as an open one.

Ask the children to choose their three most effective questions for Maggie. Then take 
the hot seat, allowing for discussion around your answers to the children’s questions. 
Record their responses in the journal. You could also hot-seat other characters, such 
as Dad.

––––––

Review the story in chronological order and consider the different emotions Maggie 
has felt throughout the story. Work collaboratively to choose words to describe 
these emotions. Write them on sticky notes and then organise them to create a 
graph of emotion.

––––––

Through modelling, ask the children to describe their favourite part of the story. Provide 
the children with an oral scaffold, such as: the most memorable part of the story was... 
because... ; my top moment in the story was... because... and ask them to discuss their 
favourite part of the story in pairs. Encourage children to give reasons for their choices 
and invite some children to share these.
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IDEAS TO SUPPORT THE SESSIONS
These are areas you could further develop depending on your professional judgement of 
the children’s learning needs and their interests. 

Developing wider reading experiences
Read and explore stories with similar themes involving change and the moon, such as:

• The Night the Moon Went Out by Samantha Baines, illustrated by Lucy Rogers

• How the Stars Came to Be by Poonam Mistry

• Starbird by Sharon King-Chai

Vocabulary building
• Children could make word collections which describe a particular character and 

their feelings or a place, event or situation.

• The text could also be used to investigate words which may be unfamiliar to 
some or all of the children, such as: tumble, weave, exhausted, ragged, trowel, 
promptly, dull, smouldered, neighbourhood and petal.

Opportunities to revisit the text independently
• Make a story map as a way of retelling the story. This breaks the story down 

into episodes and sequences its events. This kind of graphic representation helps 
children to hold on to the shape of the story more confidently.

• Encourage the children to take the book home to read alongside a parent or 
carer and suggest that they use the ‘Tips for grown ups’ pages to support their 
discussions.

––––––

These resources were created by Bloomsbury and The Centre for Literacy in Primary 
Education (CLPE). For more teaching resources, visit:

www.bloomsburyguidedreading.com

www.clpe.org.uk


