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BEFORE YOU START
Prepare a group journal to help you record group discussions and responses to the text
as you work through the book.
Prepare an outline of the character Clementine, ready to complete using the Role on
the Wall technique.
Prepare cutouts of the three characters on the cover and stick them in the middle of
three blank sheets of paper, leaving space for annotations around the outside of the
cutouts, for use in Session 1.
You will need two large blank sheets of paper and access to a dictionary, for use in
Session 3.
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SESSION 1: CHAPTER ONE

Focus: Predicting, Questioning and Re-reading
Share the title with the children and ask them what they notice about it. They might
notice the rhyme of Ping, missing and ring.
• What type of story might this be?
• What does the word missing imply?
• Whose ring might it be?
• Where might the ring go missing from?
Give the children ten minutes to think of a short story based on this title and to write a
short introductory paragraph to the story. Then ask them to share their paragraphs and
their ideas for the story with the group.
––––––
Share the front cover with the children.
• What do you notice?
• Who can you see?
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Split the children into three groups and give each group one of the cover character
cutouts you prepared. Ask the children to quickly note down their predictions about each
character, based on what they are holding, wearing and the expressions on their faces.
• Which one do you think is Ping? Why?
Flick to the title page, with the black and white picture of the three characters on it. Ask
the children to add anything more they can infer from this picture to their predictions
from the front cover.
––––––
Read page 5, to “Please be calm, OK?”. In a different colour pen, ask the children
to note down what they now know about Ping based on this first page of the story.
Encourage the children to write down quotes and evidence from the text to support
what they know.
Read to page 7, ‘definitely, definitely getting better’. Encourage the children to add
more information to the page with the cutout of Ping on it.
• Are Ping and her mother similar or different? How do you know?
––––––
Read to page 8, until ‘Missing the odd clue didn’t matter’.
• Do you agree with this statement?
• What makes a good detective?
• Do you think Ping is a good detective?
––––––
Read to the end of page 10, ‘Ping nodded’, and reflect on the story so far.
• Does Ping fit in with her family?
• Why do you think Ping likes staying with Aunty Lek so much?
• Who do you think the other two children on the front cover are? Why?
––––––
Read to the end of the chapter. Reflect as a group on this idea of ‘bubbles’ and Ping
being too overexcited. Ask the children to think about times in their lives when they felt
they needed to restrain themselves.
• Have you ever felt like you needed to hold back your emotions – perhaps because
you were too excited or too eager?
• What happened? How did it make you feel?
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SESSION 2: CHAPTERS TWO AND THREE

Focus: Empathising, Questioning and Scanning
the Text
Read to page 17, ‘That was it!’. Ask all of the children to stand and role-play Ping as
she stands beside her mother. Re-read the text to the children, and ask them to act out
how Ping would be behaving if she was allowed to. Once you have done this, discuss
the pros and cons of Ping needing to restrain herself at all times.
––––––
Read to page 22, ‘a photo of a white dog’. Ask the children to add information around
both Taptim and Tong’s pictures in a different colour pen, again pulling information and
evidence from the text to support their points. Then read to the end of Chapter Two,
continuing with the exercise of noting down new information and evidence about Ping,
Taptim and Tong around their cutouts.
––––––
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Pause at the beginning of Chapter Three.
• Why might the author have called the chapter Clementine?
• Might Clementine be an important character? Why do you think this?
––––––
Read to page 29, “Long journey”, and ask the children what their first impressions of
Clementine are.
• Is Clementine friendly? How do you know?
• How does Ping feel about Clementine?
––––––
Read up to the break on page 31 , ‘Canine included’. Explain to the children that the
author is foreshadowing there being a mystery to solve. Ask them to reflect on the final
paragraph, and then to think back over what they have read so far.
• What mystery might the characters need to solve?
Ask the children to come up with two questions that they would like answered over the
course of the book.
––––––
Read to the end of Chapter Three. Ask the children to complete a Role on the
Wall for Clementine. Ask the children to come up with words or phrases to describe
Clementine’s feelings or personality and her outward appearance or behaviour.
To promote a higher level of thinking, ask the children to consider what they know from
Clementine’s speech and what they have to infer from her body language and gestures.
• What does something Clementine does tell you about her personality?
• And how does her personality make that action seem most likely (‘in character’)?
Encourage the children to return to the Role on the Wall as you read the story, using
a different colour each time to show the knowledge they gain as they read more and to
track the emotional journey the character takes.
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SESSION 3: CHAPTERS FOUR AND FIVE

Focus: Summarising, Close Reading and Visualising
Before beginning the session, return to the concept of the characters being from
‘two worlds’.
• Why do the characters describe themselves as being from ‘two cultures’ (p.21)?
• How do they feel about it?
If the children feel comfortable, ask them to share their experiences of living in a
different country from where they, or their parents or grandparents, were born, or being
of mixed heritage.
• Can you understand or relate to this experience?
––––––
Read on and pause at the end of page 39, ‘Taptim suggested’. Ask the children to
quickly think back to the previous chapter and come up with one short prediction about
where the ring may have gone missing.
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Read to page 42, ‘ask her not to come back’.
• Do you think Aunty Lek is right to blame Isabelle?
Ask the children to re-read the text and summarise all the information that supports the
idea that Isabelle stole the ring.
––––––
Read to the end of Chapter Four. Write the words justice and adventure in the middle of
two separate pages. Ask the children to find the dictionary definition of each word and
write it on the page. Then, ask the children to share the things that spring to mind when
they hear these words.
• What other stories have you read that have themes of justice or adventure?
• Is the mission that Ping and Taptim wish to undertake about justice? Or is it about
Ping and Taptim liking Clementine and wanting to see her again?
• Is Ping’s judgement clouded by how much she likes Clementine?
• Has Aunty Lek acted rashly?
––––––
Read Chapter Five straight through and create a table with two columns. One column
should be titled ‘What we know’, and the other ‘What we want to find out’. Ask the
children to fill in these columns with what we already know about the case of the
missing ring, and questions they still need answers to.
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SESSION 4: CHAPTERS SIX AND SEVEN

Focus: Empathising, Predicting and Thinking Aloud
Before beginning the session, revisit the table from the previous session.
Read to page 70, ‘as people ran for cover’. Ask the children whether they think Ping is a
good detective or not.
• What qualities does she have that make her a good detective?
As a group, discuss the evidence in the text that suggests Ping is a good detective, and
evidence that suggests that she is not.
––––––
Read to the end of Chapter Six.
• Where does Ping think the ring is?
Ask the children to retrace Ping’s thoughts. Invite each of them to write down one
prediction for where they think the ring is. Then ask them to fold up their predictions
and put them in an envelope, to share with the group once the ring has been found.
––––––
Read Chapter Seven straight through.
• Were you surprised by the outcome?
• Was the ring where you thought it would be?
Ask the children to share their predictions with each other and explain why they came to
these conclusions.
––––––
Finish the session by doing a hot seat with Aunty Lek, with each child taking their turn
to act in role as Aunty Lek as she reflects on how she is going to apologise and explain
to Isabelle. Each child should take the hot seat, explore Aunty Lek’s feelings and give
their perspective on how they will approach the conversation with Isabelle.
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SESSION 5: CHAPTER EIGHT
Focus: Summarising, Empathising and Questioning
Before reading, ask the children to go round in a circle and summarise the story so far,
chapter by chapter. Each child should summarise each chapter in one sentence, and can
refer back to the book for help.
––––––
Read up to the beginning of page 86, ‘a solemn expression on her face’. Check whether
the children understand what the word solemn means.
• Why might Aunty Lek have a solemn look?
• If you were Isabelle, would you forgive Aunty Lek for thinking you were a thief?
––––––
Read to the end of the chapter.
• Why has Ping’s mother’s view on adventures changed?
––––––
Explore the children’s responses to the book with the help of the four basic questions.
These questions can also be used as a basis for discussion throughout the sessions.
• Tell me… was there anything you liked about this text?
• Was there anything that you particularly disliked… ?
• Was there anything that puzzled you?
• Were there any patterns… any connections that you noticed… ?
As children respond it can be useful to write down what they say under the headings
‘likes’, ‘dislikes’, ‘puzzles’ and ‘patterns’. Record the children’s responses in the journal
and return to any queries as the sessions continue.
––––––
As an extension activity, you could ask the children to consider what mystery Ping and
her cousins might solve next. Invite them to write a short introductory paragraph for
this sequel.
• Would you include Clementine in the mystery-solving team?
• What mystery might need solving?
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IDEAS TO SUPPORT THE SESSIONS
These are areas you could further develop depending on your professional judgement of
the children’s learning needs and their interests.

Developing wider reading experiences
Read and explore stories with similar themes, such as:
• Planet Omar: Accidental Trouble Magnet by Zanib Mian, illustrated by
Nasaya Mafaridik
• Marcy and the Riddle of the Sphinx by Joe Todd-Stanton
• Shona, Word Detective by John Agard, illustrated by Michael Broad

Supporting reading fluency
• While reading with the group, model skills and strategies such as predicting,
sampling, confirming, self-monitoring, self-correcting, ‘thinking aloud’, interpreting
things which are only implied, and the full range of cueing systems (semantic,
syntactic and graphophonic).
• Occasionally, you could hide some words with a sticky note, asking the children to
refer to the illustration for ideas. You could give another clue by revealing the first
syllable or letter.
• You could make a pairs game to develop visual memory and book language,
creating cards using laminated images from the book. Make pairs of cards, one
card for an illustrated location or character and one for matching words from the
story. Spread these out face down. Children take turns to turn over two cards. If
they match, they can keep them. If not, they have to turn them back over again.
The game proceeds until all the pairs have been found.
• You could create a simple jigsaw by writing questions with corresponding answers
directly underneath on one side of a piece of paper, then printing an illustration
on the reverse and cutting the sheet of paper up to separate the questions and
answers. The children lay out the questions and answers in order. They can check
their layout by turning them over to see if they have created the illustration
correctly.

Vocabulary building
• Children could make word collections which describe a particular character and
their feelings or a place, event or situation.
• The text could also be used to investigate the structure, impact and placement of a
wide number of prefixes and suffixes. For example, children could investigate any
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patterns in adding –ing (selling, thinking, laughing) to the verb, or they could look
at regular and irregular past tense verbs (was, had, stood, laughed, showed).

Opportunities to revisit the text independently
• With the children, make a set of magnetic or stick story props to use in a retelling
of the story and to support children in their own independent retellings. If possible,
provide extra copies of the book to support this.
• If the children have a good memory of the text through repeated readings, they
can be given copies of the story to read to partners. This helps children to see
themselves as readers.
• Allow the children to re-enact the story through play. Revisiting stories through a
range of play-based experiences helps children to step into the world of the book
and to explore it more completely.
• Use hot-seating to explore the characters further. One member of the group
role-plays a character and is interviewed by the other children. This activity
involves children closely examining a character’s motivation and responses.
• Make a story map as a way of retelling the story. This breaks the story down
into episodes and sequences its events. This kind of graphic representation helps
children to hold on to the shape of the story more confidently.
• Encourage the children to take the book home to read alongside a parent or
carer and suggest that they use the ‘Tips for grown-ups’ pages to support their
discussions.

Experiences linked to the text
• Children could explore family traditions and stories that hold significance for them
and their sense of belonging and identity.
• Children could plan and write another mystery for Ping to solve, publishing it for
their family and friends to read.
––––––
These resources were created by Bloomsbury and
The Centre for Literacy in Primary Education (CLPE).
For more teaching resources, visit:
www.bloomsburyguidedreading.com
www.clpe.org.uk
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