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BOOK BAND: GREY

BEFORE YOU START
Prepare a group journal to help you record group discussions and responses to the text 
as you work through the book.

Prepare outlines of the characters Sindhu and Jeet, ready to complete using the  
Role on the Wall technique.

Chitra Soundar
Illustrated by
Amberin Huq
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SESSION 1: ALL ABOARD, PAGES 7–15 

Focus: Predicting, Questioning and Visualising
Share the front cover and title with the children. Ask the children to predict what the 
story could be about. Ask them to justify their responses, drawing out any connections 
they make to other stories. Record the children’s responses in the journal. Once you 
have recorded their predictions you can return to these as you read the book, comparing 
the children’s initial thoughts to how the story actually unfolds. 

• Who do you think these two characters are? What do you think you know  
about them?

• Who do you think Sindhu and Jeet are? Could they be the characters on  
the cover? 

• How old do you think they are? 

• Where do you think they live?

• What do you think you can tell about them from their body language and  
facial expressions? 

• What can you say about the setting of the story?

• Why do you think they run a detective agency? What sort of mysteries might  
they solve?

––––––
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Share the first line of the first chapter, ‘The dimly lit boarding gate at Chennai 
International Airport smelt of bleach.’ Ask the children to reflect on this image and 
picture the scene. Discuss the location of Chennai – if necessary show it on a map if 
they are unsure – and consider what the implications might be of this story setting.

• How does this first sentence make you feel?

• What language has the author used to make you feel this way?

––––––

Read to the end of page 11, the bottom of the table. Sindhu has made a comprehensive 
list of the people in the airport. Ask the children to consider what this tells them about 
Sindhu as a character, in comparison to Jeet. 

• Why do you think the motto of every detective is ‘Observe, Watch and Log’?

––––––

Read up to the middle of page 15, ‘on her break or something’. Reflect on what we 
have learnt about Sindhu’s character so far and ask the children to complete a Role on 
the Wall for Sindhu. Ask the children to come up with words or phrases to describe 
Sindhu’s feelings or personality and her outward appearance or behaviour.

To promote a higher level of thinking, ask the children to consider what they know 
from her speech and what they have to infer from her body language and gestures. For 
example, we know Sindhu she wants to be a detective and is going on holiday; but also 
she is curious where the cleaner has gone, and frustrated that Jeet is less interested in 
the cleaner than she is.

• What does something Sindhu does tell you about her personality?

• And how does her personality make that action seem most likely (‘in character’)?

• What do we know about Sindhu at this point in the story?

• What do the illustrations add to what we know?

• How do you think Sindhu is feeling at this point in the story?

• What does she like doing or not like doing?

Encourage the children to return to the  
Role on the Wall as you read the story,  
using a different colour each time to show  
the knowledge they gain as they read more  
and to track the emotional journey the  
character takes.
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SESSION 2: ALL ABOARD, PAGES 15–34

Focus: Close Reading, Thinking Aloud and Clarifying
Read to the end of page 17, ‘near the tumbler too’, then allow time and space for the 
children to reflect on and discuss what they have heard.

• Why do you think that Jeet’s spy-cam might come in useful?

• What do you think detectives need to do in order to catch criminals?

• What kind of evidence might Sindhu and Jeet be able to gather?

––––––

Write the word ‘evidence’ in the middle of a page of the journal and discuss its 
definition and any contexts the children might have heard it in before. 

• Do you think that Sindhu and Jeet have any evidence yet of anything suspicious?

––––––

Ask the children to summarise the events so far, perhaps by drawing a story map. 

• Do the events so far remind you of any other stories you have read? 

• Do the events so far remind you of anything in your own lives? For example, have 
you ever been on a plane? 

• Have you ever noticed something suspicious? 

 ––––––
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Now read pages 18–20, until ‘to find the boss man’. Ask the children to note down any 
evidence that the cleaners are committing a crime as you read. Review and discuss the 
evidence they have gathered.

––––––

Read to page 29, “calling the police”. Consider the character of the security guard.

• Why doesn’t the security guard believe that Sindhu and Jeet are real detectives? 

• What do you think they could do to convince him?

Add a quick pen portrait of the security guard to the journal to summarise and 
reinforce what you have read. The children could add further pen portraits for Sindhu’s 
mum and dad, and for any further minor characters they encounter.

––––––

Read to the end of page 34, ‘Quiet holidays were boring’. Reflect on what we have 
learnt about Jeet’s character so far and ask the children to complete a Role on the Wall 
for Jeet. Ask the children to come up with words or phrases to describe Jeet’s feelings or 
personality and his outward appearance or behaviour. Return to the Role on the Wall 
for Sindhu, and add any new information about her over the course of the opening 
chapter. Invite the children to consider Jeet and Sindhu’s final exchange of the chapter:

“Let’s hope the rest of the holiday is quiet,” said Jeet.

“Maybe!” said Sindhu, crossing her fingers behind her back. Quiet holidays were boring.

Invite the children to consider whether they themselves like quiet or lively holidays. 

• Why do you think Sindhu thinks quiet holidays are boring? 

• Why might Jeet want a quiet holiday? 

• What do you think about friends having different opinions to 
each other? 

• How might this difference be an advantage or a 
disadvantage to their work together as detectives? 

––––––

End by asking the children to predict what might happen as the 
family leave Chennai behind and finally get to London.
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SESSION 3: BUILDING BRIDGES,  
PAGES 35–61

Focus: Predicting, Scanning the Text and Re-reading
Share the title of the next chapter, Building Bridges, with the children.

• Do you know any famous bridges in London? Have you ever seen them in films, TV 
or real life?

• What sort of mysteries might Sindhu and Jeet need to solve involving these 
bridges?

Children could use digital or physical maps to identify some of the key bridges over the 
Thames, e.g. Tower Bridge, Millennium Bridge and Westminster Bridge.

––––––

Read up to page 36, ‘ “Actually, the crows in Chennai are jackdaws,” said Jeet’. Clarify 
if necessary that crows, ravens and jackdaws are related — children may also know 
magpies, jays, rooks and other corvids — and consider what this sentence tells us about 
Jeet, adding to the Role on the Wall you have created for him. Compare the Roles 
on the Wall for Sindhu and Jeet, and ask the children to note down similarities and 
differences between Jeet and Sindhu on a Venn diagram.

Encourage the children to find evidence in the text for each of the similarities and 
differences they have noted.

––––––
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Read to the end of page 43, ‘That’s when Sindhu noticed. Eight!’. 

• Why do you think the word Eight! is significant? 

• What has Sindhu noticed? 

Reflecting on what has happened so far in this chapter, ask the children to predict what 
crime Sindhu and Jeet might have to solve next. 

––––––

Read to the end of the chapter on page 61. Invite the children to reflect on whether the 
woman who stole the photograph should have been arrested or not. 

• Do you, like Sindhu and Jeet, feel sorry that her plan was ‘scuppered’ (page 58) 
or do you agree with the arresting officer that ‘the end doesn’t justify the means’ 
(page 59)? 

• What do you think she might have done instead of committing the crime of theft? 

Having discussed any different options or strategies that might be open to the 
photographer’s great-granddaughter, each child could then write a note of advice 
suggesting what she could do, then each pass their note to another child to read and 
reply writing in role as her.
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SESSION 4: A HARD SHELL TO CRACK, 
PAGES 62–81

Focus: Empathising, Close Reading and Clarifying
Begin by reading the opening of the next chapter, A Hard Shell to Crack, to the end of 
page 63, ‘from the Indian Ocean’. If necessary, clarify what a conch is and research the 
term Valampuri Sangu and its significance to Hindus. Ask the children to consider why 
the author has mentioned that Sindhu’s mum is a conch expert.

––––––

Reflect on the title of the chapter. 

• Does the title of the chapter give you any clues as to what it’s about? 

• Can you predict what the next mystery might be?

Encourage the children to use evidence from the text to support their predictions.

––––––
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Read to the asterisk on page 69, “I’m starving.” Invite the children to reflect on the 
character of Miss Finch and write a pen portrait of her. 

• What are your first impressions of Miss Finch? 

• How would you describe her behaviour? [Children might suggest it is suspicious – 
if so, encourage them to clarify what they mean by this word.]

• Do you think she knows anything about the missing conch?

––––––

Explain to the children that they are going to role-play an interview with Miss Finch, 
with you in the hot seat acting as Miss Finch, so that the children can explore her 
viewpoint and her feelings further. Ask the children to discuss and decide on three 
questions that will give them some more information about Miss Finch and her role at 
the museum. Then take the hot seat, allowing for discussion around your answers to 
the children’s questions. Add the responses to the journal.

––––––

Continue reading to the end of page 81, ‘her head on the table’. 

• How do you think Sindhu’s mum is feeling? How do you know? 

• How does Amberin Huq’s illustration support your reading? 

Ask the children to re-read the text thoroughly and identify any words or phrases that 
describe how Sindhu’s mum is feeling. 

––––––

End the session by inviting the children to predict how they think the chapter  
will continue. 

• How might Sindhu and Jeet be able to solve the case?
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SESSION 5: A HARD SHELL TO CRACK, 
PAGES 82–92

Focus: Summarising, Skim the Text and Re-reading
Read to the end of the book. Ask the children to summarise the events of the story and 
add to their story map. Revisit the Roles on the Wall and any more insights.

––––––

Talk about the book as a whole. Engage the children in book talk, discussing how 
the book made them feel and allowing them time and space to tell you their likes and 
dislikes, with reference to different parts of the text or particular illustrations. Explore 
their responses to the book with the help of the four basic questions. These questions 
can also be used as a basis for discussion throughout the sessions.

• Tell me… was there anything you liked about this text?

• Was there anything that you particularly disliked… ?

• Was there anything that puzzled you?

• Were there any patterns… any connections that you noticed… ?

As children respond it can be useful to write down what they say under the headings 
‘likes’, ‘dislikes’, ‘puzzles’ and ‘patterns’. Record the children’s responses in the journal.

––––––
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Provide the children with three large pieces of paper with the three chapter titles on 
them: All Aboard, Building Bridges and A Hard Shell to Crack. Ask the children to plot 
out what mystery Sindhu and Jeet solve in each chapter. The children can return to the 
text, re-reading, skimming and scanning to find details of each case.

––––––

Explain that the children are going to explore the characters further by creating a  
role play that involves Sindhu and Jeet being interviewed by a news reporter after 
solving each of the three mysteries. Each child will take a turn at being the news 
reporter, Sindhu or Jeet. As a group, devise questions that the news reporter could ask 
Sindhu and Jeet as part of their interview, for example:

• Were you frightened when the cleaners at Chennai airport started chasing you?

• Did you feel sorry for the woman who was arrested for stealing the photograph?

• How did you know that Miss Finch was trying to frame Sindhu’s mum?

• Do detectives ever take holidays?

Once you have devised your questions, cycle through each mystery Sindhu and Jeet 
solved, ensuring that all children have the opportunity to act out at least two of the roles 
and adding the answers to the journal. 

––––––
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Discuss as a group whether the children would like to be part of Sindhu and Jeet’s 
detective agency, and why.

––––––

Review the story in chronological order and consider the different emotions Sindhu and 
Jeet have felt throughout the story. Work collaboratively to choose words to describe 
these emotions. Write them on sticky notes and then organise them to create a graph 
of emotion.

––––––

Through modelling, ask the children to describe their favourite part of the story. Provide 
the children with an oral scaffold, such as: the most memorable part of the story was... 
because... ; my top moment in the story was... because... and ask them to discuss their 
favourite part of the story in pairs. Encourage children to give reasons for their choices 
and invite some children to share these.

––––––

As an extension activity, ask the children to create a new detective mystery for Sindhu 
and Jeet to solve. It could involve another London landmark or a landmark in a different 
place. 

• Which landmarks do you know? What might happen at each one? 

• Where do Sindhu and Jeet visit next? What mystery might happen there?

Ask the children to write a short postcard home in role as either Sindhu or Jeet, noting 
down the most important parts of the case. The children can then decorate the other 
side with an illustration of the landmark.



© Bloomsbury

IDEAS TO SUPPORT THE SESSIONS
These are areas you could further develop depending on your professional judgement of 
the children’s learning needs and their interests. 

Developing wider reading experiences
Read and explore stories with similar themes involving families and crime detection,  
such as: 

• The London Eye Mystery by Siobhan Dowd

• The Guggenheim Mystery by Robin Stevens

Vocabulary building
• Children could make word collections which describe a particular character and 

their feelings or a place, event or situation.

• The text could also be used to investigate words which may be unfamiliar to some 
or all of the children, such as: sari, pantry, kabbadi, luggage, threaten, crouch, 
exhibition, lecture and cabinet.

Opportunities to revisit the text independently
• Use hot-seating to explore the main characters further. One member of the 

group role-plays a character and is interviewed by the other children. This activity 
involves children closely examining a character’s motivation and responses.

• Make a story map as a way of retelling the story. This breaks the story down 
into episodes and sequences its events. This kind of graphic representation helps 
children to hold on to the shape of the story more confidently.

• Encourage the children to take the book home to read alongside a parent or 
carer and suggest that they use the ‘Tips for grown ups’ pages to support their 
discussions.

––––––

These resources were created by Bloomsbury and The Centre for Literacy in Primary 
Education (CLPE). For more teaching resources, visit:

www.bloomsburyguidedreading.com

www.clpe.org.uk


