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BOOK BAND: DARK BLUE

BEFORE YOU START
Prepare a group journal to help you record group discussions and responses to the text 
as you work through the book.

Prepare an outline of the character Aneira, ready to complete using the Role on the 
Wall technique.

Make copies of the front cover illustration for use in Session 1.
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SESSION 1: CHAPTER 1

Focus: Questioning, Clarifying and Thinking Aloud
Begin by sharing Lucy Rogers’s front cover illustration with the children. Ask them to 
share words or phrases that they could use to describe the scene, recording these on a 
copy of the cover in the journal. 

• Who do you think the characters are? What do you think you know about them? 

• What can you say about them from their body language and facial expressions? 

• Where might they be going? 

• What kind of story do you think this is going to be? 

Ask the children to speculate on the story they are about to read and predict what 
might happen in it.

––––––

Read the opening of Chapter 1 up to page 8, “move around at night when we are 
asleep.” Ask the class if they can think of any nocturnal animals, and compile a list in 
the journal. 

• Do any of the animals that are nocturnal surprise you? 

• Why do you think animals are nocturnal?

––––––
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Read on up to page 8, ‘underneath her bedroom curtains.’ 

• What impression does this phrase give you of Aneira’s feelings towards the dark? 

• When we describe things as creeping do we have positive feelings towards them 
or negative? 

• How could you change this sentence if you liked the dark? 

––––––

Read to the end of page 10, ‘in the corners of her room.’ 

• What do you think Aneira imagines when it is dark? 

• How does this make her feel? 

• Which words and phrases tell you this? 

Encourage the children to relate this to their own lives, sharing personal narratives of a 
time when they have been scared. 

• Do you like the dark? Why / why not?

• What makes you afraid?

––––––

Read to the end of Chapter 1. Ask the children to complete a Role on the Wall for 
Aneira. Ask the children to come up with words or phrases to describe Aneira’s feelings 
or personality and her outward appearance or behaviour.

To promote a higher level of thinking, ask the children to consider what they know 
from her speech and what they have to infer from her body language and gestures. For 
example, we know she has hearing loss and wears aids during the day; but takes them 
off at night so she hears less well then. 

• What do we know about Aneira at this point in the story?

• What do the illustrations add to what we know?

• How do you think she is feeling at this point in the story?

• What does she like doing, or not like doing?

Encourage the children to return to the Role on the Wall as you read the story, using 
a different colour each time to show the knowledge they gain as they read more and to 
track the emotional journey the character takes.



© Bloomsbury

SESSION 2: CHAPTER 2

Focus: Clarifying, Empathising and Comparing
Begin the session by reading just the first line of Chapter 2, ‘It was pitch black.’ 

• Why do you think the author chose to use such a short sharp sentence to begin 
the next chapter? 

• How does it make you feel? 

• What impact does it have? 

––––––

Read the first sentence of the second paragraph, to ‘or even her hand in front of  
her face.’

• Have you ever been anywhere that was so dark that you couldn’t see your hand in 
front of your face? 

• How did it make you feel? 

Support the children to create a list of words that capture their feelings, which Aneira 
might share.

––––––
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Read on to page 16, ‘would have no warning.’ 

• What do you think is the impact on Aneira of not being able to hear when she 
takes her hearing aids out? 

• How do you think it makes her feel? 

• How would it make you feel? 

––––––

Read to ‘around her ears in fear.’ Invite the children to show how Aneira’s fear is 
affecting her body. 

• How else would your body language change when you are scared? 

––––––

Read to page 18, ‘This was not good.’ Allow time and space to discuss what they have 
read and then ask: 

• What makes you think Aneira doesn’t like the dark? 

• Which words and phrases tell us how she feels? 

• What impression do we get of Aneira? 

• Can you use the Role on the Wall to support your answer? 

• Based on what we know so far, how do you think the story is going to develop? 

• What does the word blank tell you about the sky?

––––––

Consider Lucy Rogers’s illustration on page 19. 

• What further clues to Aneira’s character or the direction of the story do we get 
from this illustration? 

Read on to page 21, ‘Should she get her mum and explain?’ 

• How do you think Aneira is feeling in this part of the story? 

• How has her fear changed to panic? Can you find any evidence from the text? 

• What do you think Aneira is going to do? 

• Do you think she did wish the moon away or do you think there is another 
explanation?

––––––
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Now the children have a good understanding of the character, pause at this point in the 
story and ask the children to write in role a diary entry as if they are Aneira. Encourage 
the children to draw on the notes in the journal, record their personal narratives, use 
the Role on the Wall, and use words and phrases from the text to portray her feelings.

––––––

Read to the end of Chapter 2. Explore their responses to the start of the book with the 
help of the four basic questions. These questions can be used as a basis for discussion 
throughout the sessions.

• Tell me… was there anything you liked about this text so far?

• Was there anything that you particularly disliked… ?

• Was there anything that puzzled you?

• Were there any patterns… any connections that you noticed… ?

As children respond it can be useful to write down what they say under the headings 
‘likes’, ‘dislikes’, ‘puzzles’ and ‘patterns’. Record the children’s responses in the journal 
and return to any queries as the sessions continue.

––––––

Now, return to the Role on the Wall. 

• What else have we learnt about the character of Aneira? 

• How has her character developed?
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SESSION 3: CHAPTER 3
Focus: Questioning, Visualising and Summarising
At the beginning of this session, ask the children to verbally recap the book so far. 

• How has the story developed? 

––––––

Read the first paragraph of Chapter 3, ‘Aneira felt surprisingly safe’. 

• Why do you think the author has chosen to write the word dark in capital letters? 

• What impact does this have on the way we read it? 

• What expression do we need to add? 

––––––

Read to the end of page 35, ‘It just felt… brilliant.’ 

• How has the character of Aneira changed from the beginning of the story? 

• The setting hasn’t changed, but the character has. What do you think has caused 
the change? Which words in the text suggest this?

––––––

Read to page 39, ‘Mrs O chuckled and nodded at that.’ Children have previously written 
in role as Aneira but are now going to write in role as Mrs O. Ask the children to work 
in partners and to scan through the text finding evidence of how Mrs O is feeling, and 
how she is acting towards Aneira. Ask the children to write in role as Mrs O using the 
text to support and aid understanding.

––––––

Read on to page 41, ‘owls didn’t have homework.’ 

• What do you think the owl parliament will be like? 

• Why do you think it is needed in the owl community? 

• What decisions do you think are made there?

––––––

Read on to page 42, ‘the darkness of her bedroom.’ 

• How do you think Aneira is feeling at this point in the story? 

• Can you find a phrase in the text to show us that her feelings have changed? 
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Reread the part where all the eyes are appearing from the tree. Ask the children to 
visualise what this would look like, and invite them to sketch this scene. Ask them to 
think about the contrast of colours, and the body language of Mrs O and Aneira. Invite 
them to compare and contrast their illustrations, identifying which language from the 
text was important to each presentation. 

Share Lucy Rogers’s illustration on page 43, to consider what stood out for her in  
her illustration. 

• What similarities and differences do you notice?

––––––

Read to the end of the chapter, and ask:

• What impression do we get of the wise owl? Use evidence from the text.

• Find a word or phrase in the text to show that the wise owl is older.

• What impression does the author give from the setting? How does this make  
you feel?

• Based on what you know from the story so far, what do you think is going to 
happen next? 
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SESSION 4: CHAPTERS 4 AND 5

Focus: Noting the Text Structure and Empathising
Read on to page 47, “…Parliament.”

• Why do you think the author chose to write the speech from the wise owl in  
this way? 

• How does this help us understand this new character? 

• How would you read that part aloud?

––––––

Read on to page 53, “Now hold on tightly.” 

• What do you think the clue is that the Wise Owl has given to Aneira and Mrs O? 

Ask the children to look through the text and find any evidence of a clue. 

• Can you predict what is going to happen when Aneira and Mrs O get to  
the moon?

––––––
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Read to the end of Chapter 4, ‘hooting Owl Parliament behind them.’ The class is now 
going to hold a debate on whether Aneira and Mrs O should go to the moon or return 
home. Discuss this with the class, taking into account the other characters in the story, 
including Wise Owl and Mum, and reviewing the chapter for evidence from the text to 
support their argument. 

• Do you think it is a good idea to fly to the moon? 

• Do you think Aneira and Mrs O will have time? 

• What would happen if they ran out of time? 

• Would Mum be unhappy with Aneira being out at night? 

Give the class a sticky note and ask them to write their opinion. Once the class have 
completed this task, add your notes to the journal and take a vote.

––––––

Read the first sentence of Chapter 5 to ‘air running through her fingers like very soft 
sand.’ 

• How does this simile make you feel? 

• What effect does it have on the reader? 

• Can you think of any other similes you could use here to allow for a better 
understanding of the scene that is unfolding? 

––––––

Continue reading to ‘you couldn’t actually touch or hear, like darkness.’ Discuss this 
concept of being afraid of something that you can’t touch or hear. 

––––––

Read on to the end of Chapter 5. Discuss with the class the amount of dialogue used in 
this text. 

• Why do you think the author uses direct speech here? 

• How does it help you to get to know the characters? 

• How do you think the characters might speak?
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SESSION 5: CHAPTER 6

Focus: Close Reading, Empathising and Summarising
Begin by reading the first paragraph of Chapter 6, ‘They flew higher and higher.’

• What connection do you see to the opening of the book? 

Children may observe that the blanket from Aneira’s bed was her comfort in the 
darkness but now the darkness itself is her comfort.

––––––

Read on to page 64, ‘and it was getting closer.’ 

• What do you think the line might be? 

• How would this make the story develop? 

• Do you see any more links to the beginning of the book? 

––––––

Read on to page 67, ‘gulped Aneira.’

• What word gives us the impression that Aneira is nervous? 

• How does the word gulped help us read with the expression of Aneira? 

• Can you think of any other words that would fit the feeling and expression of 
Aneira at this part of the story?

––––––
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Read on to page 70, ‘nowhere near her house and her mum.’

• What is the impact of using very so often here? 

• Can you think of any synonyms for the word? 

Invite the children to substitute a couple of examples of very for one of their suggestions 
and then re-read the new version of the text together. 

• How does it sound now? 

• Does it have the same effect? 

• Which do you prefer?

––––––

Finish the session by reading on to the end of the book. Ask the children to summarise 
the events of the story. 

• Is this how you imagined the story would end? 

• What do you think the adventure has taught Aneira? 

• How has it changed her view of the dark? 

• Do you think it really happened or was it a dream? Why do you think that? 

• Was there any evidence in the text to support your theory?

––––––

Revisit the Role on the Wall you began in the first session, adding any more insights 
you have gained from seeing how Aneira has grown during the course of the book.  
Talk about the book as a whole. Engage the children in book talk, discussing how 
the book made them feel and allowing them time and space to tell you their likes and 
dislikes, with reference to different parts of the text or particular illustrations. Revisit the 
four basic questions with reference to the story as a whole.

––––––
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Explain to the group that you are going to hot-seat in role as Aneira so that the children 
can explore Aneira’s viewpoint and her feelings further. Ask the children to discuss and 
decide on five questions that they would ask Aneira. Challenge them further by asking 
them to:

• predict the answers to the questions

• restructure the questions so they provoke a deeper response: discuss different ways 
of phrasing questions and model how to recast a closed question as an open one.

Ask the children to choose their three most effective questions for Aneira. Then take the 
hot seat, allowing for discussion around your answers to the children’s questions.

––––––

Review the story in chronological order and consider the different emotions Aneira 
has felt throughout the story. Work collaboratively to choose words to describe these 
emotions. Write them on sticky notes and then organise them to create a graph of 
emotion.

––––––

Through modelling, ask the children to describe their favourite part of the story. Provide 
the children with an oral scaffold for example: the most memorable part of the story 
was... because...; my top moment in the story was... because... and in pairs ask them to 
identify their favourite part of the narrative. Encourage children to give reasons for their 
choices and invite some children to share these.

––––––

To review the text and the children’s understanding, ask them to write a blurb of no 
more than 30 words for this story. 

• What do you think is important to include in the blurb? 

• What information needs to be held back so as not to spoil the story for  
new readers?
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IDEAS TO SUPPORT THE SESSIONS
These are areas you could further develop depending on your professional judgement of 
the children’s learning needs and their interests. 

Developing wider reading experiences
Read and explore stories with similar themes, such as:

• How the Stars Came to Be by Poonam Mistry

• Maggie and the Moonbird by Katya Balen, illustrated by Pham Quang Phuc

• The Dark by Lemony Snicket, illustrated by Jon Klassen

Vocabulary building
• Children could make word collections which describe a particular character and 

their feelings or a place, event or situation.

• The text could also be used to investigate words which may be unfamiliar to 
some or all of the children, such as: feather, tighten, star, scientifically, hollow, 
parliament and nestle.

Opportunities to revisit the text independently
• Use hot-seating to explore the main characters further. One member of the 

group role-plays a character and is interviewed by the other children. This activity 
involves children closely examining a character’s motivation and responses.

• Make a story map as a way of retelling the story. This breaks the story down 
into episodes and sequences its events. This kind of graphic representation helps 
children to hold on to the shape of the story more confidently.

• Encourage the children to take the book home to read alongside a parent or 
carer and suggest that they use the ‘Tips for grown ups’ pages to support their 
discussions.

––––––

These resources were created by Bloomsbury and The Centre for Literacy in Primary Education 
(CLPE). For more teaching resources, visit:

www.bloomsburyguidedreading.com

www.clpe.org.uk


